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STUDENTS CAN WRITE READING
MATERIALS TOO
Sixth graders develop a reading workbook about their school for first graders.
Janice M. Hammond
Dr. Hammond is a staff development consultant for the Wayne
County Intermediate School
District.
Do you remember your excitement the last t ime you
developed a new game, project, or
learning technique for your students? Recall the pleasure of having the
children use and enjoy it; the pride
of seeing them take it home to share
with Mom or Dad. We need those
successes. It makes us feel ten feet
tall! But why not let students enjoy
some of the good feelings that come
with creating and sharing learning
materials with others. This article
will describe an experience where a
group of sixth grade remedial
reading students developed a very
special activity book for first
graders.
BACKGROUND
The project I will describe took
place while I was a Reading Support
Teacher in Flushing, Michigan. For
one-half hour a day I was seeing a
group of sixth grade students who
were having difficultv with reading.
Most of them had been in remedial
reading classes for years and had
become frustrated by their lack of
success. Several of the students
had resorted to becoming the school
''troublemakers.' ' Others had perfected the skill of diverting the
teacher's attention by becoming
'' class clowns'' or procrastinators in
order to avoid reading. The students
seemed to lack confidence and good
feelings about themselves, which I
believed affected their reading
achievement. I hoped that if the
students developed a more positive

self-concept that their interest and
skills in reading would increase.
The relationship between selfconcept and academic achievement
has been written about often in the
literature, where a persistent and
significant relationship is described
(Campbell, 1965; Bledsoe, 1967). It
appears, too, that the influence of
feelings about self has no racial
boundaires; a study of black students by Coplin (1966) found that the
children who reported the most
positive self-concepts tended to
have higher academic achievement.
The question of which comes first-self-concept or achievement--is
really much like the chicken-andthe-egg dilemma. Does a positive
self-concept give students the confidence to succeed, or does
al,;a~ic success enhance the good
feelings toward self? My guess is
that the process is really quite
cyclical and that anything that we
can do as teachers to help students
be successful or like themselves
more will affect academic
achievement positively.
The language experience approach (Smith, 1970; Goodman,
1967; Gibson and Levin, 1975) has
pointed out that children are most
interested in reading materials
based on events and interests in
their own lives. What could be more
motivating for new first graders
than reading about their own school
and teachers?
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OUR WRITING PROJECT
My sixth grade remedial reading
group and I designed and wrote a
beginning reading book that was
given to each first grader in the
school. The book, called I Can Read
About Me, included photographs
and short descriptions of important
people and events in the school day,
such as art, music, gym, lunch, the
principal, the secretary and the
custodians. Space was provided for
the first graders to personalize their
books by filling in blanks such as:
"My favorite game in gym is
_ _ _ ,, or ''I feel happy when
II

Other pages gave first grade
students an opportunity to exhibit
their skills and progress during the
year. One page had space for the
children to print their names the first day of school and then again the
last day to compare differences.
Another had clock faces for the
students to draw hands on to show
the times school starts and ends.
The important page about lunch
included photographs of a child
carrying a hot lunch tray, other
children vvith lunch boxes, and a
drawing of a child on a bicycle. The
page read, '' Some have cold lunch.
Some buy hot lunch. Some kids go
home for lunch." "I had
_ _ _ (hot lunch, cold lunch, lunch at home) today." "I like to eat
____ for lunch.'' Another way
the book was made special for us
was that it was written in D'Nealian
(Thurber, 1968) printing, which is

the type of handwriting taught in
Flushing, Michigan.
In preparing the book, the sixth
grade students decided first what
they would like the first graders to
know about the school. They then
decided who would be responsible
for specific pages and conducted
tape-recorded interviews with
special people in the school. From
these interviews they wrote the
copy for the book. (The sixth
graders had an important reason to
use their reading and writing skills
here!l
The sixth grade writers went on a
field trip to the photography studio
where the book's photographs were
made into screens in preparation for
duplication. They also went to our
school board office to view the printing process. Since the book was
duplicated by our school district
with the paper, facilities, and staff
used to produce district memos, the
additional costs were minimal.
After the pages were printed the
students collated and stapled the
books together. The young writers
were anxious to take their copy of
the book home to show to their own
families.
There was much excitement the
day the sixth grade authors brought
the finished stack of books to the
first grade classroom. They explained to the younger children how
they had made the books for_them.
They also showed example -pages
and shared how they hoped the
books would be completed and
cared for. The sixth graders made
sure, too, that the younger children
noticed the group picture of themselves at the end of the book!
Adding to our authors' recognition
the local newspaper printed a picture of the sixth graders and an article about their writing project. The
student writers were thrilled, of
course.
ADAPTING THE IDEA

can be written about field trips, subject areas studied, holidays,
cooking, etc. The pages can then be
duplicated so that each student has a
copy of the completed book to read.
An example using the format of
our project could be a studentwritten careers book for grades 4-6.
The student authors could
photograph and interview particular
people working in their community
for a one page write-up on each
career. In addition to the job
descriptions, activity pages could be
included for students to clarify their
own interests, strengths, and list
careers they would like to know ·
more about.
WHAT WE'VE LEARNED
Our sixth-grade authors and firstgrade recipients of the book both
seemed to have good feelings about
the experience. The older children
mastered a project that was given
much acclaim in the school and
local newspaper. The younger
children wrote about themselves,
exhibited learnings, and enjoyed
reading a book that was very much
abnut themand their ~r.honl.da.y
One learning for me involves
using teachers as consultants. In the
future I would encourage the
students to enlist the ideas and input
of all teachers who will later use the
book. We found that the teachers
who were more involved in the
planning of the project seemed to be
more committed to using the book
in the way we had hoped.
Giving the completed I Can Read
About Me to the little ones provided
a successful experience for the sixth
graders; they felt capable and important, at least for awhile.
Although one experience such as
this cannot make up for years of
feeling failure, it is hoped that
teachers will continue to emphasize
student successes which must impact their reading progress too.

Since it seems that practically all
teachers have some access to
duplicating
machines,
the
possibilities for student- published
books seem endless. Class books
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ANNOUNCEMENT OF UNIVERSITY SUMMER SCHOOL COURSE
OFFERINGS

As a service to the MRA membership, the Michigan Reading Journal will
publish in its Spring 1980 issue a listing of graduate courses in reading offered by
Michigan colleges and universities during the Summer of 1980. All institutions
wishing to publicize course offerings should submit a list of course designators,
titles, calendars, and instructors and the name of a college/university contact
person to:
Dr. Peter L. Sanders, Editor
The Michigan Reading]ournal
225 College of Education
Wayne State University
Detroit, Michigan 48202
Deadline for the submission of copy is May 15, 1980.
Attention Reading Lab Directors & Personnel:
As a service to the profession, I/CT (Instructional/Communications Technology
Inc.) will publish an International Directory of Reading Labs. The Directory will
provide you with the names of your colleagues, kinds of lab configurations and
funding information which you might use to expand your program. Furthermore, this Directory will facilitate the sharing of (1) successful teaching and
management techinques, and (2) solutions to common problems unique to the
lab program.
I/CT plans to make an interim Directory available at the National IRA Convention in St. Louis, 1980, with final Directory available at the National IRA Convention in New Orleans, 1981. Therefore, please continue to send your requests
for information regarding inclusion in the Directory. Final deadline for information receipt will be February 1, 1981.
If you and your school would like to be included in this new International
Directory of Reading Labs, please send the name of your contact person to:
Instructional/Communications Technology, Inc.
10 Stepar Place
Huntington Station, New York, U.S.A. 11746

"5th
---Zi

Association members will
receive further information
early in ·so. Nonmembers
may receive information by
writing IRA at 800 Barksdale
Road. PO Box 8 139. Newark.
Delaware 197 11. USA .

annual conuention
International Reading Association:
Twenty-five Years of Service
May 5-9, 1980
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Grand Rapids, Ml. 49506

Non prof it Org.

U.S. Postage

PAID
Permit No. 838

Grand Rapids, Ml.

I
I

"

